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1. Conference overview

Developing key competences for all is at the heart of the European Education Area  where
everyone should have access to high quality education, training and lifelong learning. In
today's world, young people need a broad ran ge of competences to find fulfilling jobs and

become independent, active citizens.

The European Council adopted Recommendation on Key Competences for Lif elong Learning
on 22nd May 2018 and set out eight key competences we all need for personal fulfilment

and development, employability, active citizenship and social inclusion . The
Recommendation urges Member States to ensure that everybody develops key
comp etences throughout life by using variety of learning approaches and environments,

supporting their teachers and trainers and assessing and validating key competences

The European Commission organised the international conference on  Supporting Key
Competence Development: Learning approaches and environments in school education ,in
Brussels on 12 -13 November 2019. The aim of the conference was to encourage
participants to develop and implement concrete school policy actions to support the
development of key competences. Participants  discussed learning approaches and
environments in school education, including Early Childhood Education and Care (ECEC)

and initial Vocational Education and Training (IVET).

The conference gathered over 230 participants including policymakers , EU level
stakeholders, practitioners, researchers and experts involved in school education policies

and reforms  (Annex 4: Participant list). Participants represented over 30 European
countries and  sixty -six participants were offici al representatives of 23 EU Member States
and Norway. Representatives of 3 Eastern partnership countries (Moldova, Georgia,

Ukraine) also took part .

The conference was opened by Themis Christophidou, Director General for Education,
Youth, Sport and  Culture and the conference programme (Annex 1) included keynote
speakers, panel discussions and workshops. The participatory approach to the

conference provided many opportunities to engage with the speakers and with each other
through workshops, plenary sessions, a Pro -Action Café and a Gallery Walk. Participants
were invited to contribute to the discussions by voting on topics in real -time through

Mentimeter (mentimeter.com). There were also opportunities to engage with relevant



https://ec.europa.eu/education/education-in-the-eu/european-education-area_en
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:32018H0604(01)&from=EN

fat European

Commission
Erasmus+, eTwinning and Horizon 2020 projects in the conference exhibition area. Local
Performance Art group, Zikit (zikit.be) added a fresh perspective to the proceedings by

involving the audience in an artistic performance to get the energy flowing. Participants
welcomed the opportunity to hear more about the cultural heritage of the La Plaza hotel in

the very interesting Cinema Room where the conference was h eld.

There was strong support through the conference for encouraging a broadening of learning
approaches and environments, both within schools and classrooms and through interacting
with the world outside, whether that be through virtual means (Maker edu cation,
Beaconing or Online labs and virtual simulators for engineering education ) or physically

(Collaborating with external organisations or Outdoor learning).

In considering how policy actions, that support the development of learning approaches
and e nvironments, can be developed and implemented a number of key messages  were
drawn from the discussions. These are:

1. Focus on system -wide developments.

2. Recognise the central role of teachers.

3. Encourage flexible approaches to curriculum and assessment.

4. Suppor t stakeholder engagement and collaboratio n.

5. Develop a clear vision and purpose for the use of digital technologies.
6. Embrace and promote language diversity

We invite you to read this report to find out more about the conference discussions and

key messages.

An input paper and other materials relating to the conference can be found on the

conference website .



https://ec.europa.eu/education/events/supporting-key-competence-development-learning-approaches-and-environments-in-school-education_en
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2. Keynotes

Themis Christophidou , Director General for Education, Youth, Sport and Culture
welcomed participants and set the agenda for the two days by emphasising the need to
drive transitions rather than being driven by them. Mrs. Chrisrophidou focused on two of

these transitions: the transitions to a digitalised society and to an inclusive society.

Dr. Tiina Silander , Director, Department for Higher Education and Social Policy and
General Upper Secondary Education of the Ministry of Education, Finland  outlined some
recent reforms in the Finnish education system, where a new core curriculum has been in
place since 2016 with a strong emphasis on values based on four pillars:

A Respect the uniqueness of each student

A Promoting each student as individual

A Valuing cultural diversity

A Understanding the necessity to develop a sustainable way of living.
She highlighted professional development of teachers as key to implementing change with
focus points on peer support, res earch -based education, collaboration, participation in

national and international research and a Teacher Education Forum.

Dr. Alexandre Pachulski brought conference participants on a tour of the workplace of

the future where wor ki nmuld plegpeople,gmultipla yprojécts,6multiple

empl oyers and multiple expectations and posed the
to these changes?0 Added t o t hi s iithginttotuetiorbobrapotsa ni n g
and artificial intelligence to the world of work and life in general and whether we should be

worried about the impact of these technological advances or whether we should see them

as opportunities. Dr. Pachulski encourag ed participants to work together by building a

society that workswit h ever yone6s andtoqgeallg statshinking about how to

develop an ethical and regulatory framework for the technology and for artificial

intelligence.

Cesar Bona |, teacher and Global finalist in the 2014 Global Teacher Awards guestioned the

current approach to education, where the focus is on preparing children for the future, to

be empl oyable beings and for jobs that dondt exi st
education as providing the tools we need to get to know ourselves, to socia lise, and to

interact with the environment. What is important is that children learn to create networks

and to find ways to share; that they learn from each other.

que
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Peter Tabichi , 2019 Global Teacher Prize Winner, spoke to the conference through video
abou t the importance of good teaching. Hi S message was that to be a great teacher you

have to be creative and you have to embrace technology and to promote modern ways of
teaching. Teachers need to enable students to think beyond the confines of the classroom

and understand that what they learn applies to and impacts their lives outside of school.

Hugo Stanbury from European School Brussels Il spoke on behalf of the students present

at the conference. He said that there is a need to support subjects that are sometimes not
valued in education systems. Many of these subjects are important for developing
competences such as debating and critical thinking. He referenced Art for the development

of collaboration and perseverance and Music for discipline. Competence s make healthy,
well rounded and good human beings and therefore these are the types of subjects that

we should promote and value more.
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3. Panel Discussion

National educational reform s supporting key competences development
in school education in Europe

Four panelists discussed national educational reforms supporting key competences
development in school education. This was followed by questions from conference

participants. The quotat  ions give a sense of the key themes of this discussion.

Dr. Harold Hislop , Chief Inspector from the Department of Education and Skills in
Ireland  described the Irish experience of implementing curriculum and assessment

reforms that incorporated competence -based approaches to teaching and learning and
assessment. His strong message for the conference was that stakehold er engagement and
capacity building in the system  were the most important factors and he cited  teachers as
the main group of change agents who need support to understand the changes being
introduced.

Lidija Kralj , Assistant Minister, Croatia followed with an account of the reforms
currently underway in Croatia. Key competences are mirrored and easily recognised in the
curriculum.  She reinforced the need to work closely with teachers, parents , students and
the wider community. Croatia designed a model based on a whole school approach and
worked on active learning and also on assessment. Effort was put into teacher professional
development and building key competence development with the teachers. It will take time

to embed this work in the whol e system but to have sustainable reform all teachers need

to be involved

Margit Timakov, Head of the Estonian Teacher Association brought a O6reality

to the discussions stating that policy makers need to consider the impact of policies on

13
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teachers and schools. Policy makers should pay attention to what kind of policies they are

developing and use c riteria for e n s ur goodypolicies dare in place . These criteria could

include:

A What is the scope of the policy versus what is happening in clas srooms;

A Will the policy increaset het eacher 6s wor kload or help them to de

A What is the balance between theory anaworplrdaécz i ce and

Prof. Kris van den Branden, from KU Leuven in Belgium told the conference that if
we are taking the development of key competences seriously, we will have to take teacher

education seriously as this is a key factor for success . Research tells us that we should
focus on a whole -school approach to professional development rather than on individ ual
teachers and that s chools should be supported to develop agency. Teachers professional
development needs to be firmly embedded in the classroom context, rather than going out

to expert centres to get expert advice.

4. Exhibition projects

Twenty -four pro jects from Erasmus+, eTwinning and Horizon 2020 (Annex 2) were on
display in the exhibition area throughout the conference. These projects presented dynamic
displays and co -ordinators were on hand to discuss the activities with participants. The

projects helped participants to learn about innovative approaches supporting competence

development that are already underway.

Projects ranged from gamified lesson plans, using stories and narratives (Beaconing) to
art entrepreneurial projects (Find you r way through Art). A project enti
a Stem Solution 6i ncr eases student so i nter elsABO&i ni sSTe&lIM, awvtha |

collaborative learning.

14
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The projects informed the conference discussions by helping participants to envisage
cre ative approaches to competence development. Photographs on the next page give a

flavour of the engagement with the projects.
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5. Workshops

Six parallel workshops had inclusion and high quality education and training as their
underlying concepts. The workshops explored conference themes further and gave

participants the opportunity to explore relevant topics in greater depth.

Outputs from th e workshops included key messages and practical actions. The key
messages were shared with all conference participants in a plenary on Day 2. Practical
actions were presented and discussed further at the Pro -Action café (Day 2).  Overview of

practical actio nsis presented in Annex 3.

16
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WORKSHOP 1

Whole School Approach to Learning
— Schools cooperating with external organizations
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This workshop looked at how a Whole School
Approach can create learning environments
and contexts that foster competence de-
velopment for all learners, valuing diversi-
ty amangst pupils, and taking into account
disadvantaged pupils.

An illustrative example of good practice,
presented by Teresa Sordé Marti, outlined
examples of collaboration with outside part-
ners and stakeholders such as business, arts,
sport and youth community, higher education
or research institutes.

There was a consensus that cognitive and
social learning depends more on exposure
to diverse interactions, in terms of quantity
and quality. The role that external actors can
play in expanding these interactions is crucial,
to help schools to be much more connected
to the real world. There is a recognition that
European educational systems are already
doing this, but also that there is potential to
do much more.

»

Challenges identified

Finding time to engage with external organisations and
deciding which collaborations to focus on.

Systems that are too centralised and lack flexibility to
promote activities “outside™ the curriculum.

Lack of coordination between partners in defining the
activity resulting in different expectations.

Lack of financial resources.

How to move beyond examples of one teacher setting
up collaborations out of personal interest to a more sy-
stemic approach.

Key messages from the discussion
1.

There are obstacles that make this type of collabora-
tion difficult. These include finding a common purpose
and lack of time and flexibility.

. Strategies needed to improve cooperation with exter-

nal organisations include the promotion of processes of
Co-creation to develop shared understanding and expe-
ctations; finding ways to incentivise schools and tea-
chers to become involved; and making curricula more
open and flexible (Portugal cited as an example).

. A framework is needed to ensure that schools have the

time needed.

Strategies proposed

» (Creativity in identifying ways that challenges can be
converted into opportunities.

» Promoting processes of co-creation to develop a shared
understanding and expectations.

» Making curricula more open and flexible as exemplified
new approaches in Portugal.

» Providing teachers with time to organize collaborations.

» Providing recognition for the teachers, students etc.

»

Incentivisation for schools to include this type of colla-
boration in their school planning.
Introducing guidelines for quality assurance mechanisms.

Practical actions proposed
1. A general framework to systematize the collaboration

between schools and external actors, in order to make
sure that a process of co-creation is followed. This
would include the basic conditions of the collaboration,
establishing the basis of it, official recognition, ethical
code, types of participation, terms and conditions.

. Raise awareness about the benefits of collaborating

with external actors.

17
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WORKSHOQOP 2

Whole School Approach to Learning
- Cross-discipline learning

e Neen To Lo
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S’RucTuRes — » Le Bal: the digital and educational plat-

KeY CoMpeTenice

This workshop was based on the idea that
the development of key competences is of-
ten facilitated by the provision of context
from other disciplines. For example, teaching
science in the context of the arts, humani-
ties and social sciences is recognised as an
impartant learning aid. Another example is
Content and language integrated learning
(CLIL).

Five illustrative examples of good practice

were presented:

» Connecting mathematics and science
competence with citizenship competence
(ICSE) presented by Katja Maass;

form presented by Marie Doyon;

> DeVeloPMent ey, » Developing assessment to support key

Yonp
T“E 3R E WiNDoyy

competences presented by Constantinos
P. Costantinou;

1 -%New CAB'C'TV » Innovative learning environments presen-

Supporz OF&(;
STRucrqu:

ted by Franz Bogner;
» The CLIL Experience in Italy presented by
Letizia Cinganotto.

Key messages from the discussion

1. Support changes in teaching to a competence-based
approach. Long term support structures are needed for
teachers.

2. ‘Cross-disciplinary’ is nat against the disciplines — but
goes beyond them. Subjects are needed as they are, but
the links between them also need to be emphasised.

3. Policy experimentation projects to help open up the
curriculum should be increased. These projects could
also look at teacher professional development, milesto-
nes, how teachers can grow in their profession.

4. Framewarks for Entrepreneurship and Digital compe-
tences are very useful, as will the forthcoming fra-
mework for the personal, social and learning to learn
competences. Framewarks for the other competences
also need to be developed.

Practical actions proposed
1. Support sustainability and scaling up of projects and

2. Support collaboration among stakeholders — teachers,

. Emphasise how co-teaching and cross-teaching can be

networks in the Member States to further support ca-
pacity building.

teacher educators, classroom developers, curriculum
developers.

supported as part of teacher training.

18
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Impacts and opportunities

»

»

»

»

The callaborative approach taken in the Irish example
ensured that teachers' voices were heard and that the-
re was more transparency at school level.

All stakeholders had the opportunity to develop pro-
fessionally.

This methodology enhances learner motivation and im-
proves relationships and team spirit in classrooms.
There is more of a focus on wellbeing.

Well-designed formative feedback results not only in
more successful acquisition of key competences but
also reinforces self-esteem, self- confidence , moti-
vation etc.

Key messages from the discussion

1.

Formative assessment needs to be more integrated
with other processes of education, for example, with
teaching and learning and with summative assessment.

. A framework on formative feedback and student refle-

ction should be further enhanced and supported as it is
an important factor in acquisition of key competences.

. Formative assessment is about a two-way dialogue ba-

sed in trust.

This workshop addressed the role of forma-
tive assessment and student feedback in the
development of key competences. There were
two presentations to help set the scene for the
group discussions.

Janet Looney provided a critical reflection on
the concept of formative assessment and out-
lined how it is an approach to teaching and lear-
ning. Formative assessment may contribute to
the development of a growth mind-set because
the clear definition of learning outcomes and
Criteria for assessment combined with the pra-
ctice of peer assessment of the work may help
students to identify gaps in their learning and
what they need to do to achieve desired out-
come. Marcelino Cabrera-Giraldez presented
links between formative assessment and Per-
sonal, social and learning to learn competence.

Ben Murray and Annette Honan presented an
example from Ireland where a ‘Focus on Lear-
ning' toalkit has been developed for schools to
support the professional learning of teachers
around formative assessment and feedback
and on students reflecting on their learning.
The toolkit has also been used to build under-
standing among key stakeholders: school lea-
ders, inspectors, teacher educators and exami-
ners about this important learning approach.

Challenges

»

»

Gaining understanding and acceptance by teachers and
parents.
Possible lack of suitable tools and capacity.

Enablers

Increased general awareness through seminars, peer-lear-
ning and leadership.

Support from school leaders.

Sharing successful testimonies from schools and teachers.
Willingness of stakeholders to be the part of the process.

Practical actions proposed
1. Aligning formative and summative assessment.
2. How to support the assessment of key campetences by

embedding in subjects.

19
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WORKSHQOP 4

Digital technologies supporting
key competence development

This workshop focused on how the increased use
of digital technologies in education can enrich
the learning experience and help students to le-
arn how to use technology in creative, collabora-
tive and proactive ways. The workshop explored
how digital technologies can support and facilitate
competence development and focused on approa-
ches that facilitates the innovative use of digital
technologies to foster a wide set of competences.

Three illustrative examples of good practice were
presented:

Karien Vermeulen presented on Maker education
which is a new educational movement that sees
potential in the process of ‘making' at school.
Maker education hopes to achieve the develop-
ment of ‘maker-skills’ such as developing creati-
vity, imagination, engineering and problem-solving
trough making in school and by creative use of di-
gital technologies.

Lise Mgller and Lasse Remmer presented on Futu-
re classroom at Teacher University College, Copen-
hagen. The Future Classroom Lab DK is a physical
space in Copenhagen. It is used by K12 schools as
a classroom for Future Classroom Teacher, which
supports capacity building of a school or of an en-
tire staff of teachers in a municipality. Teachers
take back new learning approaches and use of te-
chnologies and implement them in the day-to-day
teaching.

Yves Punie presented on SELFIE, a self-reflection tool that supports the digital capacity building of schools. SELFIE
(Self-reflection on Effective Learning by Fostering the use of Innovative Educational Technologies) helps schools embed
digital technologies into teaching, learning and student assessment.

1.

2.

3.

4,

Challenges identified

Lack of time and space for teachers to experiment with
new technologies.

Fear of new technologies is the first barrier for tea-
chers.

Lack of a clear purpose — there are good and bad rea-
sons to include technology in the classroom.

Some school cultures can make it difficult for teachers
to engage with the technology.

Key messages from the discussion

A clear vision and purpose for the use of the techno-
logy is needed.

Curricula need to be flexible to allow for experimenta-
tion and to integrate digital competences.

Pathways to integration should be left up to teachers
and students to choose.

Find ways of providing time — for teachers, teacher
educators and pupils to think and to reflect.

Possible solutions

»

»

»

»

»

Practical action proposed
1. Digital education in teacher training and continuous

Be clear why technologies should be used and when.
Encourage co-construction with teachers.

Use technology as a driver for social interactions and ex-
change in real life contexts.

Funding is needed to allow for time, partnerships, and re-
flection.

Encourage national policy reforms which provides funding
to schools for digital devices and teacher training.

professional development.
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